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Abstract

This study aims to reveal that early childhood has a perspective related to leadership,
which is interpreted differently depending on the child's perspective. The method in
this study is a focused ethnography conducted for approximately 2 months. The
research subjects were all students in groups A and B of Candra Kindergarten-
Bandung. Data collection techniques used observation and semi-formal interviews
with children. Meanwhile, the data analysis technique used a grounded theory
approach. The study illustrates that early childhood has its own perspective regarding
leaders, but children do not define leaders in a segregated manner, that leaders are
male or female. Children define leaders with adjectives such as "Jagoan".

Keywords: Leadership, Jagoan, Perspective, Early Childhood.

Abstrak

Penelitian ini bertujuan untuk mengungkapkan bahwa anak usia dini memiliki
perspektif terkait dengan pemimpin, yang dimaknai secara berbeda tergantung
pada perspektif anak. Metode dalam penelitian ini yaitu ethnografi terfokus yang
dilakukan selama kurang lebih 2 bulan. Subjek penelitian yaitu seluruh siswa kelompok
A dan B TK Candra-Bandung. Teknik pengumpulan data dengan cara observasi dan
wawancara semi formal kepada anak. Sedangkan teknik analisis data menggunakan
pendekatan grounded theory. Penelitian menggambarkan bahwa anak usia dini
telah memiliki sudut pandang tersendiri mengenai pemimpin, tetapi anak-anak tidak
mendefinisikan secara tersegregasi bahwa pemimpin itu laki-laki atau perempuan.
Anak-anak mendefinisikan pemimpin dalam kata sifat seperti “Jagoan”.

Keywords: Pemimpin, Jagoan, Perspektif, Anak Usia Dini.

INTRODUCTION

Early childhood leadership is often considered not crucial, because
children are still considered innocent individuals. We understand it with one of
the characteristics of a leader, which is responsible and empathetic. Cases of
child abuse often show irresponsibility and indifference. Incidents of bullying are
not only physical, but also verbal and rejection. Bullying does not only occur in
elementary school and later levels, but has occurred since PAUD. For example,
PAUD children in North Sulawesi did not go to school for three weeks because
they experienced bullying  (But, 2022) , destruction of kindergarten children's
belongings in Lampung by their friends, and (Sulis, 2016) refusal to play
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together are one of the forms of bullying that occurs in PAUD. Bullying in the
form of refusal to play has not been widely reported because it is considered a
natural thing in children's friendships. (Tanrikulu, 2020)

Bullying has long-term effects, for example academically the perpetrator

or victim of bullying will experience difficulties or failures in academics
(Bettencourt et al., 2023) , even to the point of causing the victim to choose to
end their life. Of course, we cannot ignore this, but there must be preventive
efforts from an early age. These efforts can be made through collaboration in
designing contextual bullying prevention programs  (Caniago, 2025) (Ey &
Spears, 2020) . Another effort can be made by instiling positive leadership
values in children from an early age. Negative leadership often changes the
role of being a perpetrator of bullying. (Dong et al., 2025)
Leadership learning is not something that is considered foundational. In formal
learning, teaching leadership in early childhood is still imited to leading prayers,
leading gymnastics activities, and being a prayer imam and this does not give
children the opportunity to demonstrate visionary authority. Often the child's
leadership appears when the child plays freely, for example leading the flow
of the game. This appears in the phase of collaborative play without adult
mediation, the leadership strategy is (Ulfah et al., 2019) (Benmira & Agboola,
2021) assertive and physically free, this is influenced by the child's cultural
experience. Leadership in children arises during (Mawson, 2011) the period of
parallel play, where socially the child is in the phase towards collaborative and
cooperative social interaction, there is a process of self-organization in order to
achieve common goals in play. (Soffler et al., 2011)

Leadership issues associated with early childhood are issues that are
rarely looked at, while studies related to leadership tend to look at the issue of
leadership of school principals or those that are more managerial. For example,
the tfransformation of the leadership of school principals in improving the quality
of education (Faturohman, 2021; Sabariah et al., 2024; Yusuf & Basrowi, 2023)
Meanwhile, research related to leadership and early childhood is mostly
focused on efforts to develop children's leadership and focused on elementary
school age. Likewise, related to early childhood, it is still focused on the
development of early childhood leadership through several activities such as
role playing, the urgency of parental involvement in child leadership
development, and there is also research that looks at teachers' perceptions
related to leadership learning for early childhood. However, research that looks
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at the child's side related to leadership is still quite rare, so this study focuses on
how to define leadership from a child's perspective. (Anafiah et al., 2022;
Fatimah et al., 2023; Prakasya et al., 2023; Rohman et al., 2021) (Vidian Ningsih
& Novitasari, 2021) (Santosa, 2021)  (Ulfah & Nur, 2023)

Children are often understood as innocent figures. So that adults have
the view that the phenomenon of early childhood leadership as a dominating
attitude or physical aggression and a nickname for "bossy" and even "naughty"
children appear. However, in social reality it shows a systematic dynamic and
has meaning for children. Early childhood can already understand more
abstract issues such as leadership issues  (Ulfah, 2018) . Thus, this study aims to
affirm that children have a perspective related to leaders.

METHODS

This study uses a qualitative approach with a focused ethnographic
research design, which is an adoption of ethnographic research design. The
data collection process was carried out for 2 months at one of the
kindergartens in Bandung. The subjects in this study are all kindergarten
students in group A and Group B with an age range of 4-6 years, school
principals, teachers, and education staff. Field data collection using
observation techniques on the entire learning process from the children to the
children coming home. The focus of the data taken by observation techniques
is all forms of activities related to the leadership learning process, both
structured and spontaneous, that occur in children's play activities. Another
technique used is in-depth and semi-structured interviews conducted with the
entire kindergarten community, including children. Interviews with children are
conducted informally (the researcher converses with the child when the child
approaches the researcher, the topic in the conversation is leadership
associated with the child's play activities at that time).  (Wall, 2015)

The researcher conducted an analysis process on the data that had
been collected using a grounded theory approach. This approach can be said
to make it easier for researchers to categorize findings using coding
techniques. The coding phase in research with grounded theory analysis can
be carried out through two phases, namely initial coding and focused coding.
The initial coding phase is the research phase that gives a name to the data
from observations and interviews. The existing codes are then developed into
themes. Then a reduction is made to codes that have the same meaning. The
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next phase is focused coding. This stage is to relate themes and sequence
more analytical data to find relationships between themes that emerge. As for
the data validation process, it is carried out through a data triangulation
process. The data obtained by observation ftechniques, the researcher
transcribes and focuses on the data that they feel need explanation and then
followed up by conducting interviews. This is done to reduce errors in
interpreting data. (Thornberg & Charmaz, 2014)

RASULT AND DISCUSSION

1. Protective Leader
Suddenly Denis and the others Raihan came and approached Piet.
Raihan :"What are you writing? Hahahahaha."

Noah "'The writing is very fast like in Avenger hahaha'.
Piet :"Can it be written?".

Raihan :"Okay.,.,.Okay.,.,..hehhe.,.nehhe".

Piet :"Who likes to be a leadere".

Noah and Raihan answered at the same time

Noah : "Raihan”.

Raihan :'"I"

Piet :"Why do you like to lead?".

Raihan :"Like".

Piet - "Whye".

Raihan :"Don't getinto a fight, Denis used to be fierce with Davina
| was retaliated".

Piet 'Why is it replied?e"

Raihan :"At the corner, because Davina was bumped with Denis".
The conversation above occurs when the child finishes carrying out structured
activities. The dialogue describes the characteristics of early childhood
normative social interaction, especially regarding the understanding of
leadership construction. In the domain of child development, the concept of
a leader is often defined by children as an individual who is able to manage
play activities, become a mediator when disputes occur between peers, and
ensure a fair situation. For children, leaders have a reach that goes beyond
authority, embodying protectors, problem solvers, and conflict prevention
agents in peer play groups.
Based on these conversations, there is a collective perception related to
Raihan taking on informal leadership roles among his peers. Raihan's statement
"so as not to be scrambled" implies that leadership needs an organization to
prevent conlflicts, this is in line with the leader as the guardian of justice. In
addition, Denis' aggressive behavior towards Davina that Raihan stifled through
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aggressive impulsive actions by making physical contact portrayed leadership
motivated by a desire to uphold justice. In this case, the conflict resolution
strategy carried out by children is still impulsive and retaliation-based.
2. Hero Leader
The definition of a hero leader, recorded in the conversation below:

Fito approached me while recording children's activities. In this

conversation, | use it to explore information about leadership from a child's

perspective.

| : "What is the tea leader?"

Fito "l don't know (smiles)".

| :"If there is a leader in this class, righte".

Fito :"There is no (shaking his head)".

| :"Ohno, no.,..".

Fito : "Eh there is Raihan".

| :"Oh.,..Raihan".

Fito nodded

| : "Why Raihan?".

Fito "Eh.,.,.".

| :"If Andarais the leader, isn't ite".

Fito - "No"

| :"So the leader is one?"

Fito :"Yes".

| :"If Fito wants to be a leader, right?".

Fito - "No".

| : "Why don't you want tog".

Fito : "Not good at it yet".

| : "Not good at how fto fit"e

Fito . "Like Raihan".

| : "Later Fito can also be a leader".

Fito smiled and then high five with me.

The interaction above provides an overview related to how children

understand the concept of leadership. Children tend to have an
understanding of the concept of leadership which shows that a leader is a
figure who has the ability to organize other individuals, make decisions in the
process of play, or imitate a figure who is considered more competent in social
activities. Children's understanding of leadership is still concrete, based on
experience, and influenced by observers in daily life.
The concept of leadership for children refers to things that are concrete, but
have not been able to convey systematically. In addition, for children, the
position of leader is an exclusive position, and leaders are also associated with
certain skills such as "Jagoan".
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Early childhood understanding related to leadership is always built on

real experience in the realm of social and play, not something that is obtained
through the formal identification process that is often used by adults. In terms
of social development, leadership is more interpreted as behavior that is easy
to observe, such as the ability to manage peers, make decisions in play, or be
a figure who is admired and emulated during the process of playing together.
Leadership is often defined by children as the behavior that children observe
in play activities, especially the ability to communicate, lead a group to play,
and make decisions or explain play ideas (Chen, 2023)
Leaders as protectors and champion leaders describe how children construct
the meaning of leadership through direct experience through interaction with
peers and social games. In the discourse of child development. Leadership in
early childhood is not a structural thing but the ability to set the flow of the
game, set rules, mediate micro-conflicts, and keep justice present in the
playgroup. Based on scientific studies, it is emphasized that children's
leadership appears in directing behavior, initiating game ideas, negotiating
roles, and maintaining game order. However, the basic concept of child
leadership is often blurred because there are still very attached personal
attributes such as being vocal, responsive in making decisions, or looking more
skilled (jago). (Chen, 2023)

Referring to Vygotskian's perspective that role-playing is a leading

activity in early childhood that requires children to take roles, follow rules, and
make sense of each game process. It requires the ability to coordinate,
negotiate, and self-regulate which is a means for the actualization of children's
leadership. Thus, children who are assumed as leaders by peers tend to be
children who have skills in managing and mediating conflicts, rather than
focusing on abstract things about vision or mission.  (Hostettler, 2017)
A review of the early childhood education literature and policies makes the
quality of children's interactions how to coordinate, resolve conflicts, and good
communication skills as important indicators in the development and learning
of early childhood leadership.

Leadership in the broadest sense based on an adult's point of view is
indispensable to prepare an environment, play structure, and support that can
provide space for children to express leadership in a safe, prosocial, and
inclusive manner. For children, leaders are a controlling figure, protector of
things that are unfair, and directing which is a form of behavior born from the
social game environment and the process of negotiating meaning. (Douglass,
2019; Kirby et al., 2021, NAEYC, 2022) Another finding is that leaders as
protectors provide the meaning that leadership is a prevention of conflict and
the maintenance of justice in the playing group. The involvement of children in
responding to attacks on their friends is an impulsive conflict strategy. The way
children assess provocation, retribution, and justice develops normatively with
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age. So that children often normalize retaliation when there is a trigger even
though the stimulation of learning to distinguish good and correct (stimulation
of moral aspects) is given carefully. The type of child moral reasoning to predict
the form and function of future attacks correlates with a reduction in reactive
attacks. Not only related to aspects of moral development, the cognitive
aspect also has an important role in a more mature emotional understanding
related to the preference of more positive conflict strategies and suppressing
negative strategies. A justice scheme that interprets the protective leader
needs a shift from retribution to restoration, where protecting friends means
stopping harm, asking for adult help, mediating conflicts, restoring relationships,
and drafting fair rules. Thus, the role of pedagogical leaders is very important in
providing examples, motivation, stimulation, and teachers to model the
language of justice and to develop learning plans that contain elements of
non-violent protection. (Baker & Liu, 2020) (Baker et al., 2022) (Cao et al.,
2023) (Anwar et al., 2022)

Real interventions supported by fraining emotions, enriching emotional
vocabulary and knowing the victim's point of view can increase the child's
sense of care, through games of choosing the word solution to ask for help,
apologize meaningfully and improve atfitudes that reduce feelings of
resentment, provide sufficient tools and play materials so that there are no
conflicts in using tools and play materials. This is in line with the importance of
integrating play leadership into the curriculum to strengthen children's social
competence. The definition of Leader as protector becomes a basic potential
for fostering prosocial leadership based on restorative justice, but requires the
support of a consistent practiced environment, language, and procedures.
(Cao et al., 2023) (Chen, 2023)

A leader as a hero is the definition of a leader according to a child who
is skiled, able to manage and decide. This definition shows that leadership is
an exclusive position, one individual occupying the position is understood as a
leader in the context of his group, while another individual is considered not a
leader. This understanding illustrates how early childhood thinks that sfill limits
social roles outside of the child's direct experience. In this case, because the
child is still developing an understanding of leadership through a variety of a
mixture of emotional, social, and functional experiences, which are tested
through a trial and error process such as through play activities. Children also
have a tendency to imitate figures who are considered competent in
understanding leadership. This is because children learn through the process of
attention, retention, and motivation to models that are considered to be in
accordance with their views. Social assessment of the figure of a leader is
always wrapped in two dimensions, namely competence and warmth. In
children, these two things became the initial prototype of the figure of a leader.
Another perspective sees that children's leadership practices often have arole
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as a buffer for peer collaboration, children who have skills often become
mediators in play activities. The buffer mechanism outlines that children's
leadership is still functional and closely related to tasks and has not changed
leading to abstract concepts such as leader ethics. (Vega et al., 2024) (Fiske,
2018) (Murphy et al., 2025)

The findings that show that leaders as an exclusive position and are
always associated with "Jagoan" can be analyzed from the perspective of
popular culture about heroes who are understood by children as leaders who
are characterized by symbols of courage, protection, and as an example to
become the basis in social judgment of what and who to follow. The
association of "Jagoan" is also so easy to stick to children because it is
influenced by the heroic narrative in children's media which has a tendency to
normalize that leaders are extraordinary figures. Other literature, such as
developmental literature, straightens out that group stereotypes (including
gender) can influence early childhood against views of leaders constructed as
masculine potentially placing girls or groups that do not fit infto masculine
stereotypes vulnerable to not getting the opportunity to be leaders in the
game. In the Indonesian context, the definition of leadership from the
perspective of children is influenced by religious discourse and "jago"
masculinity, emerging in micro-role-playing that affirms the concept of leaders
in the classroom mediated by socio-cultural constructions. Still in the Indonesian
context, the term "jagoan” is often used by children to identify figures in their
group who have great influence, this is an identity construction that combines
courage, physical strength, and the role of protector for their group  (Sun et
al., 2024) (Master, 2021) (Ulfah, 2018) (Soffler et al., 2011)

CONCLUSION

This study confirms that the concept of leadership in early childhood is
built through the experience of play, social interaction, and observation of peer
figures who are considered competent. The two categories that emerged,
Protective Leaders and Jagoan Leaders, showed that children understood
leadership concretely, contextually, and closely related to the emotional and
social dynamics they experienced. Protective Leaders reflect a form of
leadership that is oriented towards justice and protection, although the child's
social-emotional response at this stage is often sfill impulsive. Meanwhile, the
Jagoan Leader expressed the child's perception of leadership as a superior skill
that is seen through the ability to organize, initiate games, and influence peers.
Overall, these findings make an important confribution to strengthening
pedagogical practices in PAUD. Teachers play a strategic role as facilitators
who can direct children's natural leadership tendencies towards prosocial
behavior through guided play, conflict mediation, and taking turns providing
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leadership opportunities. Proper pedagogical support can help children
develop moral awareness, emotional regulation skills, and more mature social
competence.

In addition to providing empirical understanding, this research opens up
space for further exploration. Future studies can expand the context of
observation, integrate more structured child leadership assessment instruments,
and explore the influence of environmental factors such as school culture,
parenting, and teacher leadership styles. With a more comprehensive
understanding, the development of leadership competencies in early
childhood can be designed in a more systematic, contextual, and sustainable
manner to support the formation of character and social skills in the future.
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